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forces and su.pplying the man and womanpower needs of a restructured 
economy. 

Under the ·partnership model of the post-war period, successive go
vernments had relied on a strategy of extensive negotiation and consul
tation to implement its educational policy. Alll this graduaUy changed 
as the State became more interventionist and less hesitant about seeking 
to control the curriculum and restrict the autonomy of teachers and 
LEAs. Two White Papers - Better Schools and Teaching Quality (1983-5) 
provided a framework for curriculum renewal and HMI produced a 
number af currículum policy documents. The framework set up in the 
mid 1980s (Bennett, 1984) gave LEAs a much more significant role as 
local representatives of the national state, hut later initiatives airned to 
circumvent their power. Other measures were aimed at making teachers 
more accountable, and reducing their control of the currículum. For 
example, the teacher dominated Schools Council, established in 1964 as 
an important currículum development agency, was abolished in 1984. 

As well as these moves towards centralization, a framework was 
being created which fostered the principie of selectivity and hastened 
the devolpment of a market-led education system. The rhetoric of 
·differentiation both within and between schools to cater for individual 

abilities and interests was deployed to 'raise standards' and to establish 
criteria to facilitate parental choice. Major centrally funded initiatives 
like LAPP (Low Attaining Pupils Programme) and TVE! (Technical and 
Vocational Education Initiative), were essentially designed for a segment 
of the 'ability' range and to further the process of dilfferentiation within 
schools. Likewise, the GCSE (General Certificate df Secondary Educa
tion), widely regarded as a 'progressive' refonn in that it provided a 
common examination for all pupils at 16 +, in practice, as Radnor (1987) 
point out, meant that judgements were made by teachers about which 
pupils were suitable for which courses, sometimes as early as 14. Diffe
rent 'paths' were involved and certain path ruled out the possi!bility of 
higher grades. 

The 'new' principles were also reflected in the amount of prívate 
purchase of services which were previously free in State schools (!Pring, 

1986). Parents and commercial establishments have been asked to 

donate money not only for extra curricular provision but even for basic 
essentials like books, equipment and building repairs. There has also 

been an increase in the use of monies lfrom puhlic sources to huy educa

tion in prívate institutions, e.g. the Assisted Places Scheme referred to 

earlier. Voucher schemes have also been considered, the ultimate form 

of an education system responsive to market forces, enabling parents 

to act as 'consumers' and to 'shop around'. Various experiments were 

�ev. esp. ped. Xl.V»l, 187, 19'0 
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